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quainted in a broad sense with the environ- 
ment which creates us all. 
Of course, objections may be raised on 
the score of ignorance of museum methods 
among teachers and pupils upon whom the 
responsibility of creating the state museum 
rests. But handbooks which provide en- 
lightenment can readily be obtained, and 
whenever expert advice is required the men 
in the state departments of conservation and 
development, and the professors in the 
state institutions, stand ready to provide it. 
In fact, Dr. William McGill, of the State 
Geological Survey, has provided this week, 
at the Valentine Museum, a thrilling sample 
of what can be done once we have our state 
museum functioning. 
The local units of the great state museum 
have a responsibility toward their com- 
munities as well as to the great whole and 
to each other. Too often, oh. far too often! 
interest in nature means to the adults of 
our country picnics which leave trails of 
forest fires behind, flower trips which leave 
fields and trees denuded of their beauty, 
and hunting parties which destroy our wild 
life. 
Recently, I attended a dinner party where 
the subject of wild fowl was thoroughly 
discussed. The comparative value of rice- 
birds and wild duck, partridges and turkey 
as table delicacies were thoroughly gone 
into. And nobody mentioned the keen joy, 
the breath-taking beauty of wild birds in 
flight. Recently, I went into the heart of a 
swamp in August—white herons, snowy 
egrets, the great blue and Louisiana herons, 
fish-hawks and the marvelous anhinga- 
anhinga were to be seen in abundance. But 
1 was greedy for more beauty than even 
that perfect day provided, and I said to the 
Negro man who was paddling my boat, I 
want to come back when the wild ducks are 
here." And he replied: "Yas ma'am; you 
come back when the hunters stop bamming; 
you see t'ousand upon t'ousand of dem 
bird; it is a sight to see." And I thought 
of that simple creature more aware of the 
beauty than the hunters who came "bam- 
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ming" and compared him in my mind with 
W. H. Hudson, that naturalist whose wing- 
ed words have carried many of us to the 
places he loved, to enjoy with him the great 
soaring birds he loved,— 
"flock succeeding flock, filling the world 
with their clangor".. .until. . ."a great 
chorus of wild, ringing, jubilant cries, 
echoing and re-echoing all over that 
illimitable watery expanse; and I knew 
it was the crane,—the giant crane that 
hath a trumpet sound." 
I said when I started that the state mu- 
seum of which 1 wanted to speak was non- 
existent. I think I will qualify that. It is 
non-existent except in our minds. If it ex- 
ists there, if we see it as something not only 
useful and desirable, but as something nec 
essary and important—see it as something 
created and existing, we have gone more 
than half the way to its realization. The 
beautiful buildings which we will have in 
every county to house the collections through 
which the natural history of our state is in- 
terpreted will come, the money to maintain 
them will come, all in due course if we 
carry in our minds the conviction that 
"many Advantages and great Credit will 
result to this state, from a full and accurate 
Natural History of the same." 
Helen G. McCormack 
TEACHER EDUCATION AS 
THE STUDENT SEES IT 
THE importance of education to the 
welfare of society and to the con- 
tinued improvement of its institu- 
tions is acknowledged. The teacher gives 
meaning to facts and interprets life. His 
duty is to set standards of taste in art, lit- 
erature, manners, and morals. The instruc- 
tor champions constructive forces in com- 
munity life; he must know the past and be 
able to appraise the present civilization. 
Teaching is an important, delicate enter- 
prise requiring the highest order of intelli- 
gence, character, and professional stand- 
ards. Only teachers worthy of the profes- 
sion can develop self-contained individuals, 
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who will know how to lead and when to 
follow, who will have the habit of getting 
at facts, the habit of straight thinking. 
Mediocrity cannot produce men and women 
of judgment and purpose. Only through 
real teachers can schools build character, 
develop sane attitudes, and incite higher as- 
pirations.1 
This modern teacher is difficult to find, 
but the root of the situation lies in the 
teacher's education. Although educational 
theory has progressed, one wonders if the 
education of the teacher has kept abreast 
of the demands of modern civilization. Are 
Virginia teachers being educated to use 
their progressive curriculum; to encourage 
children to put forth constructive effort; to 
stimulate rather than stuff pupils? 
The first factor to be considered in teach- 
er education is selection. Rugg suggests "a 
guidance program at the secondary level; 
admission standards; elimination of the 
scholastically weak during the first year or 
two; selective senior college admission."2 
Further selective principles listed in the 
Proposals and Recommendations by the 
committee on Teacher Education in Vir- 
ginia are indicated in the following: 
"Only those who have developed habitual 
adjustments that constitute the foundation 
of a good social life should be graduated. 
"Those who have developed that rich cul- 
tural background  
"At the beginning of the period of pro- 
fessional specialization in any institution 
for the education of teachers, requirements 
should be set up that will eliminate all can- 
didates who have not shown: 
a. definite scholastic interests and ap- 
titudes 
b. the possession of effective habits of 
study 
c. satisfactory personal traits 
d. adequate physical vitality 
e. satisfactory emotional control 
f. freedom from physical and speech 
defects 
'Harry S. Ganders, "The Teacher's Status," in 
The Nation's Schools, October, 1935, p. 24. 
g. possession of strong professional 
interests."3 
During these depression years money has 
in a great measure prevented selection. A 
high school diploma and the tuition fees 
were the only entrance requirements to 
many institutions. It is for the welfare of 
society that selection should be made, not 
for the school nor for the individual. This 
is to be kept in mind by alumni who recruit 
for their Alma Mater. They must also 
keep in mind the high standards of their 
college and the potential ability of the pros- 
pective students to meet them. 
The type of curriculum appropriate for 
the future teacher must be considered. A 
program for the education of teachers at 
any level should be based on their needs as 
individuals, as citizens, and as members of 
the teaching profession. It should be a 
broad general education, with adequate pro- 
fessional preparation, and supplementary 
cultural contacts which make for a truly 
liberal education. 
Peik4 summarizes the present problems 
when he states: 
"A. Shortages in the general education of 
teachers are; 
(a) overlapping with secondary work the 
student has already had. 
(b) over-emphasis on mathematics un- 
related to life values. 
(c) inadequacy in results of foreign 
language work. 
(d) too high specialization in one or two 
departments of the natural sciences 
with neglect of the others. 
(e) social studies unrelated to present 
problems. 
(f) neglect of fine arts. 
(g) work unrelated to future activities 
of the teachers. 
B. More emphasis in general education is 
needed upon fine arts, sociology, govern- 
2Thomas Alexander, et al. The Education of 
Teachers, 1935, p. 67. 
^Ihid, p. 71. 4Thomas Alexander, et al, The Education of 
Teachers, 1935, p. 106. 
March, 1936] THE VIRGINIA TEACHER 51 
ment, geography, economics, biology, 
philosophy. 
C. General education should include courses 
concerning home life: i. e., nutrition, 
child care, home planning, parental edu- 
cation, etc. 
D. Information on current problems of 
education should be a part of the work 
in general education—education as a 
factor in contemporary civilization." ^ 
This brings in the question of prescrip- 
tion or election of courses. The modern 
teacher must broaden her field of interest 
continually; the training of teachers in art 
and music has been negligible. There should 
be enough selection for specific interests 
and individual differences. As a rule, the 
programs pursued by college students con- 
sist of a series of courses selected chiefly 
in terms of needs of prospective research 
workers; consequently, the content of the 
courses is organized in terms of the logical 
relationships of the fields studied. In such 
cases, students often secure a teaching po- 
sition without recognizing the relationship 
between the facts learned and contempo 
rary problems, or between theory and prac- 
tice in teaching. 
The National Survey of Teacher Educa- 
tion has drawn up the following principles 
for teacher education: Teachers should 
have the distinctly professional knowledge 
and skill required in the type of position for 
which they are preparing. These distinctly 
professional elements include; 
a. Professional orientation with respect 
to education and teaching. 
b. Mastery of essential educational tools 
—psychology, measurement, and sta- 
tistics. 
c. Knowledge of individuals to be taught. 
d. Essential teaching methods and tech- 
niques for the subject taught and the 
groups taught. 
e. Knowledge of class organization and 
class instruction. 
f. Observation of, and participation and 
practice in, teaching. 
g. Professional integration and develop- 
ment of a working philosophy of edu- 
cation."5 
"But reconstructing the curriculum, 
building a new psychology, securing accept- 
ance for a new philosophy of education— 
all are useful only to the extent that they 
are adopted and put into action by teachers. 
It is the individual teacher upon whom the 
whole problem of reconstruction rests. 
Succinctly expressed, five tasks confront the 
teachers' colleges in the education of pros- 
pective leaders. They should 
1. Be students of our changing civiliza- 
tions and cultures (society) 
2. Have an understanding of chief con- 
cepts of various schools of psychologi- 
cal thought. 
3. Develop a dynamic philosophy of liv- 
ing. 
4. Develop a new concept of curriculum- 
making. 
5. Adopt the attitude of the creative 
artist."6 
"Learning's most precious characteristic, 
says Miss Taba, "is creativity." 
To relate subject matter to the problems 
of teaching and to the understanding of the 
child to be taught, are the most significant 
factors of teacher education, yet often the 
most ignored in the liberal type of teachers 
college. A great deal of this responsibility 
lies with the teacher of the college, who it 
would seem would have to be himself spec- 
ially trained to aid future teachers in their 
education and exemplify the best in educa- 
tional philosophy and practice. The task 
of integrating subject matter and problems 
of the future teacher in a particular field 
demands more than monotonous recitations, 
reiteration of textbooks, and giving of ex- 
aminations. 
Mr. Peik recommends that courses deal- 
ing with the teacher's professional prob- 
lems, such as salaries, tenure, supply and 
demand, should be included in the curricu- 
SE. S. Evenden, et al, National Survey of the 
Education of Teachers, p. 244. 
6HaroId Rugg, The Great Technology, p. Til. 
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lum of teacher education institutions.7 
Knowledge of certification laws should be 
given. Teachers with less than four years' 
preparation are still common, % in the ele- 
mentary school, % in junior high, and Yz 
in senior high. Virginia is one of four states 
in the Union with 20% of its high school 
teachers having less than four years college 
preparation. If the State Department of 
Education were to make college graduation 
a requirement for certification, there might 
be positions for the new teachers with a 
degree. Many people holding degrees and 
teaching have not, however, been educated 
for teaching. "Credentials of college grad- 
uates who swell the army of so-called 
available teachers," says Harry S. Ganders, 
"not uncommonly reveal the absence of a 
single course in history, sociology, eco- 
nomics, and the literature of the English 
language. The majority of American uni- 
versity graduates have not taken a single 
course in either art or music. Many would- 
be teachers have effectively avoided all 
courses in science subjects that might have 
revealed to them some of the elementary 
facts about the world in which they live."8 
Another professional problem is retire- 
ment. We young teachers in our youthful 
enthusiasm would oust all the elderly mem- 
bers. Some of them are the best, most ex- 
perienced, and most understanding in the 
field; however, there are those who are still 
teaching with the same methods and subject 
matter they possessed when they left nor- 
mal school in the good old days. Young 
teachers should profit by this lesson and 
keep up with the times by means of educa- 
tional reading, conventions, extension cour- 
ses, and other opportunities afforded grad- 
uate teachers. 
Some states have laws providing for 
teachers' retirement after a certain age at 
a definite pension. "Utah teachers are 
eligible for retirement in regular course 
upon completion of thirty years of service, 
'Thomas Alexander, et al.. The Education of 
Teachers, 1935, p. 112. 8Harry S. Ganders, "The Teacher's Status," in 
The Nation's Schools, October, 1935, p. 24. 
of which twenty years have been in Utah, 
or upon attainment of the age of sixty by 
a woman or that of sixty-five by a man. 
Benefits vary according to length of service 
and average salary."9 The service rendered 
the community by the teacher warrants 
such laws, which promote a protection and 
an incentive. 
Bigotry and priggishness are apparent in 
the stipulations' of contracts used not many 
years ago in an eastern North Carolina 
town. Teachers were expected to sign a 
contract which included these clauses : 
"1 promise to abstain from all dancing, 
immodest dressing, and any other conduct 
unbecoming a young teacher and a lady. 
"1 promise not to go out with any young 
man except insofar as it may be necessary 
to stimulate Sunday School work. 
"I promise to remain in the dormitory or 
on the school grounds when not actively en- 
gaged in school or church work else- 
where."10 
It is only through combined effort that 
teachers can aid fellow teachers in alleviat- 
ing such conditions. Such regulations pre- 
vent worthy persons from entering the 
profession. "Unless young men and wom- 
en of intelligence, spirit, capacity for so- 
cial leadership, and devotion to popular 
welfare," says G. E. Counts, "are drawn 
into schools, very little can be expected of 
public education."11 Regardless of high 
ideals in any profession, experience shows 
that salary determines the quality of the 
human material that enters it, and the level 
of service maintained. In some states, leg- 
islation sets the minimum salary; in others 
(Indiana) automatic increases are provided 
for. Colorado12 placed teachers of special 
subjects (music, art, manual training, etc.) 
within the protection of a minimum salary 
law, which had heretofore applied only to 
9M. M. Chambers, "New Legislation Affecting 
Personnel," The Nation's Schools, October, 
1935, p. SO. 10An interesting account of these "Blue Law 
Blues," by Dennis H. Cooke may be found in 
The Nation's Schools, October, 1935. 
nG. E. Counts, Social Foundation of Education, 
p. 255. 
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teachers of "regular" subjects. Such state 
legislation accounts for the great numbers 
of teachers who yearly migrate to other 
states to teach. This is the most common 
reason given for vacancy of positions. 
Mr. Evenden places the problem of 
supply and demand before the state, con- 
sidering it "the responsibility of the state 
to establish standards for the preparation of 
teachers, to insure an adequate supply of 
teachers meeting those standards, and to 
protect its standards and the services ren- 
dered by teachers by maintaining a balance 
between the supply of teachers and the de- 
mand for teachers (control by certifica- 
tion)." Some colleges encourage students 
preparing for high school teaching to change 
to the elementary course where there is a 
greater demand. 
With the question of positions goes the 
problem of tenure. Many a student doesn't 
know what tenure means till he signs his 
first contract and finds that he may be oust- 
ed after the year is up. The possibility is 
that his work was good enough to warrant 
his holding the position, but a salary in- 
crease would be necessary and the board 
could not afford it. They can get another 
ambitious young thing; but the discarded 
youth won't try his best next time just to 
be dismissed at the end of the year. Leg- 
islation is necessary here, too. It is the 
social science teachers who should take the 
lead. Drawing up petitions and getting 
them before the legislative bodies and the 
public in the right manner will do much to 
benefit all teachers. Teachers of all states 
must through the national organizations 
help to improve conditions for their less 
fortunate members. One of the outstand- 
ing challenges today is the infringement of 
some state governments upon the freedom 
of this profession by requiring teachers to 
sign an oath. It is a fundamental principle 
that teachers should be free from annoy- 
ances at the hands of the misdirected lay- 
man. Is anything being done to indoctrin- 
12M. M. Chambers, "New Legislation Affecting 
Personnel," The Nation's Schools, October, 
1935, p. SO. 
ate this freedom in students of education? 
No course dealing with the teacher's pro- 
fessional problems would be complete with- 
out including knowledge of the non-instruc- 
tional functions of a teacher, of her position 
in a Parent-Teachers organization and its 
values, of the significance of her vote on 
educational matters, of her relation to the 
administrative staff, etc. 
Aside from "knowledges" and "skills" 
there are necessary personal traits the mod- 
ern teacher should possess. These may be 
developed in a curriculum that is contin- 
ually adjusting itself to the needs and ca- 
pacities of its students. They are as fol- 
lows : 
1. A comprehensive program of student 
guidance and welfare. 
2. A rich program of extra-class activi- 
ties, especially those which are also found 
in the elementary or secondary schools. 
(Participation in extra-class activities in 
college affords a wide and useful experience 
that will tend to make for better social ac- 
climation, a more useful faculty member to 
the school, and more understanding of the 
students and their interests for having ex- 
perienced yourself. School is not all book 
knowledge, nor entirely centered in one 
particular subject. It is an integrated whole, 
so get the most that can be had.) 
3. A comprehensive program of health 
service. 
4. The provision of residence and dining 
facilities which contribute to desirable hab- 
its and manners. 
5. A generous program for the social and 
religious activities of students. 
6. Opportunities to, discover and develop 
latent creative talents.13 
While a student in a teacher's college one 
can make the necessary adjustments of 
personality and gain proper professional 
training. The purpose of this discussion 
has been to challenge the best in the future 
teacher and to impress him with the im- 
portance and the vitality of his profession. 
Mary Elizabeth Sampson 
13E. S. Evenden, et al, National Survey of the 
Education of Teachers, p. 245. 
